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USING INTERNET GROUPS IN THE LEARNING OF LITERATURE 



EDEBlYAT OGRETImINDE INTERNET GRUPLARININ KULLANIMI 



Arda ARIKAN* 

ABSTRACT: In this paper, an application of one aspect of the Internet technology, namely Internet groups, into 
the teaching of American and British literatures is evaluated by means of a content analysis of the Internet group which was 
used as the course component. The aim of this paper was to see how students used the Internet group in the learning of 
literature so that the effect of the use of an Internet group on learning literature can be discussed. In this study, content 
analysis was used to understand the nature of the activity situated in the Internet group. The results of the analysis of the 
Internet group suggest that the Internet group was mainly used by the course takers for formal interaction. It is seen that 
very little collaboration or real interaction took place amongst the course takers towards creating meaning together. The 
results support the view that using technology in literature learning has advantages mainly because the students were 
interested in working in this group although they were neither graded in the activity nor were mandated to take part in it. 
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OZET: Bu 9ali§mada internet teknolojisinin bir parcasi olan haber gruplarmm Ingiliz ve Amerikan edebiyatlarimn 
ogretiminde kullamlmasi bir Rerik incelemesi §eklinde irdelenmi§tir. f'alnjmanm amaci ogrencilerin edebiyat ogreniminde 
bir internet grubunu nasil kullandiklanm ortaya cikarmak ve bu uygulamamn edebiyat ogrenimine etkisini tarti§maktir. 
k’ali^mada i?erik analizi yontemi a?ik kodlama stratejileriyle ve haber grubundaki turn ogrenci girdilerinin incelenmesi 
yoluyla yapilnn§tir. £ali§mamn bulgulari haber grubundaki ileti§imin yuzeysel diizeyde ve tek yonlii kaldigi ve birlikte 
anlam iiretilebilecek kar§ilrkh ileti§imin pek uygulanmadigim gostermektedir. Qak§mamn sonuglan ogrencilerin karma 
ogrenme ortamlanna katilmaya istekli oldugunu gostermektedir 9unkii ogrencilerin haber grubuna katilimi tamamen istege 
bagli ve notla degerlendirilmeyecek §ekilde tasarlanrm§tir. 

Anahtar sozcukler: internet, edebiyat, internet grubu, karma ogrenme 

1. INTRODUCTION 

Although literary texts are traditionally used for developing learners’ language skills 
(Buckledee, 2002), there exists a strong view that literature should only be studied for the sake of 
attaining knowledge of literature. In either case, no one disagrees with the belief that by whatever 
means English as Foreign Language (hereafter referred to as EFL) learners engage with literature, 
their linguistic and cultural skills will inevitably develop. As EFL practitioners have struggled to find 
the best means of teaching literature in the field of EFL, a variety of classroom activities and 
materials have been produced. Literature teaching is often connected with face-to-face initiation; 
hence, the growth of technology use in higher education poses a significant challenge for literary 
studies (Natsina, 2007). 

Currently, in foreign and second language teaching, the Internet is used to teach language 
skills and to develop students’ knowledge of cultures and civilizations (Biesenbach-Lucas & 
Weasenforth, 2001; Koksal, 2004). However, little research exists on how literature learning and 
teaching occurs in the cyberspace. In this paper, an application of one aspect of the Internet 
technology, namely the Internet groups, into the teaching of American and British literatures is 
evaluated to see how students used the Internet group while learning about and with literature in a 
blended learning environment. 

1.1. Internet Groups 

Being an asynchronous Internet-based tool, Internet groups are also called discussion groups, 
Usenets, list-serves, newsgroups or electronic bulletin boards although each usage comes along with 
slightly different content or aims. Internet groups introduce a powerful new form of classroom 
interaction which was impossible in earlier times since they can be used as an on-line course 
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management and content system. Students reluctant to participate in a traditional class discussion 
may contribute extensively to an Internet group (Partee, 1996). One advantage of the Internet groups 
is that they can be attained free of charge (Goldborough, 2005) from providers such as 
www.google.com, www.yahoo.com , or www.microsoft.com . 

Because Internet groups have the potential in providing the students with increased 
asynchronous interaction, in this study, it was chosen as the medium of interaction in the literature 
course as described below. 

2. METHOD 

2.2. Data Analysis 

Content analysis was used as the main data analysis procedure in this research. Content 
analysis, as described by Robert & Bouillaget (as cited in Bilgin, 2006), seeks ways to identify, 
categorize, and interpret various sorts of texts in a systematic way. In this study, the segments of the 
Internet group were first analyzed independently and then the qualities of the student input in each 
segment was carefully studied through multiple reading of the content. In this process, properties are 
counted quantitatively followed by their examination in relation to the other properties in data. 
Hence, in this paper, the findings are the results of these analytical procedures interpreted in relation 
to the whole of properties and dimensions of the Internet group. 

2.3. The Context and Participants 

This study employed a convenience sampling method. The context in which this learning 
process took place was a college of education in Ankara, Turkey, where pre-service English language 
teachers graduate as future ELT teachers. The core of this course has been the study of literary terms 
and movements so as to prepare these students to the upcoming literature courses including drama, 
novel, short story, and poetry. The course was structured as a three credit mandatory course in which 
collaborative learning was emphasized since many classroom activities were designed by insight 
gained from constructivist view of learning and teaching. As Arikan (2005) articulated, there is 
serious need in literature teaching curricula in many locales to re-consider and re-conceptualize the 
content of literature courses under the light of some recent theoretical constructs such as emotional 
intelligence and constructivism and this specific course was designed and instructed by keeping these 
aims in mind. 

The participants were 132 students (111 females and 21 males) who signed into the Internet 
group voluntarily. The ages of the participants ranged from 19 to 22, the average of which was 20. 
None of the students had ever had experience in studying literature or arts through the medium of the 
Internet (as our classroom interactions revealed). Prior knowledge of literature and literary reading 
was not measured prior to the application because the aforementioned classroom interaction with the 
students revealed that the majority of the students were not particularly interested in reading literature 
in a foreign language and the findings of this study did not focus on achievement. The students were 
not graded for their activity in the Internet group. 

2.4. Components of the Internet Group 

The instructor had prepared and posted all the materials to be put onto the Internet group. Polls 
containing questions in multiple-choice formats were created to gather students’ opinions of the 
literary work read. Literary texts to be read and studied were also uploaded along with all other 
questions, pictures, and links that can be helpful to students. When the first class started, students’ e- 
mail addresses were collected and added to the Internet group. Having been informed about the 
process, the students logged on and discussions and activities related to the Internet group started. In 
the process, many digital stories from the Internet were selected and posted and additional polls 
questions were prepared and put onto the Internet group when necessary. Students were given file 
folders so that they could keep track of their work and sample photographs and activities were posted 
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to inform the students on how these segments worked. Discussion assignments were posted by the 
researcher each week, and students posted their opinions and responses accordingly. 

In this study, the term ‘Internet group’ is used over ‘discussion groups’ since discussion groups 
may also refer to face-to-face interaction, the term ‘USENET’ is not easily recognizable in the field 
because it is not popularly used in academia and in schools, and ‘list-serves’, although known by 
many, brings to mind a group of members who passively receive e-mails and messages produced by 
or fdtered through a moderator. In our context, an Internet group was believed to be helpful because 
the students could have access to it on or off-campus and because it is easy to learn how to manage 
the components of it. The Internet group used in this course was designed to practice what was being 
learned in the class. It was assumed that technology enhanced literature teaching would facilitate 
developing knowledge of literature through visual and online materials. Elence, all course materials 
including full text resources, assignments, a glossary of literary terms edited by the instructor, 
discussion questions, activities, and polls which transferred many of our classroom discussions and 
readings into poll questions were uploaded prior to students’ access to it. The Internet group is 
available at http://groups.vahoo.com/group/hacettepe elt literature/ . Also, a screen shot of the 
Internet group used can be seen in Figure 1 . 

2.4.1. The Entry Page 

The entry page shows the segments on the left bar. The students can be directed towards 
certain segments by instructing them to do so with a notice put on this entry page. In the first two 
weeks of the use, the entry page informed the students on the uses of the segments of the Internet 
group. The following were the components of the Internet group used in the teaching of literature. 

2.4.2. The Management Page 

The management page helps the owner or moderator direct all of the activities situated in the 
Internet group including memberships, e-mail commands, web features, messages, polls, and external 
li nks . 



2.4.3. Database (Links) 

The database is the place where classroom assignments and web addresses of full text 
resources were stored so that the students would make use of the full text resources. Also, a 
handbook of literary terms and concepts was put into this segment so that the students could make 
use of this dictionary- reference book when they had problems with the terminology. Furthermore, 
extensions of classroom activities, further study questions, or information on resources were listed in 
this section. 

2.4.4. Messages 

Students and the instructor sent numerous e-mails during this learning and sharing process. In 
the messages segment, all interactions amongst the participants were stored. All emails sent by the 
members were both sent to each member’s inbox while they could be viewed at this section. A lot of 
discussion happened with the help of this segment and the students could pick up the issues at a later 
date and time at their own pace and contribute to the discussion. The students, with the help of this 
messages segment, asked and answered questions to each other often by providing invaluable 
examples taken from many literary texts. 

2.4.5. Photo Album 

Collections of visual materials representing or related to our literary studies were posted in this 
segment. Students made use of this section to connect their evolving literary knowledge with visual 
images that were found outside the course work. One student posted a photo which reminded her of 
Kate Chopin’s work The Story of an Hour. Another student uploaded photos for her photo section, 
relating Christmas to Oblonsky Family of Anna Karenina. 
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2.4.6. Polls 

Interesting, thought provoking, and critical questions were put into this section. Students got to 
choose one of the answers given about a question relevant to the class work. Each week, numerous 
poll questions were prepared by the instructor and put onto this segment. Likewise, the students 
prepared and suggested poll questions and put them onto the Internet group so that all students could 
think through and contribute with their answers. 

2.4.7. File folders 

In this segment of the Internet group, students keep their assignments, papers or class notes in 
the files opened under their name. Also, they were able to look through other students’ work by 
visiting their friends’ files. 

2.4.8. Calendar 

Students were able to use the calendar for their schedules and notes related to the class work. 
Presentations, notes, memos, and reading assignment deadlines could be posted here for students’ 
information. Likewise, students could add their personal notes to their calendar as they wished. 

3. RESULTS 

3.1. Analysis of the usage 

3.1.1. Messages 

As can be seen in Figure 1, students used the Internet group mainly for answering the 
questions posted by the instructor. A total of 213 messages were posted by the course takers. This 
number is by no means sufficient for the time period specified for using the Internet group (8 weeks) 
and the number of the course takers. However, the contents of the messages show that the majority of 
these messages were informative and relevant to the coursework. 

The content analysis of the messages revealed that there was no interaction taking place 
between the course takers in terms of replying or building onto the message of another course taker. 
This suggests that very little collaboration or real interaction took place amongst the course takers 
towards creating meaning together. There were 26 messages which were written in response to 
previously written messages. Thus, only 12% of all messages can be considered as interactional, that 
is, they were written in response to others’ messages. As these results suggest, most of the course 
takers preferred reading each others’ messages, but posted their own messages without referring to 
the message of the others. 

3.1.2. Photographs and pictures 

A total of 21 pictures or photographs were posted by the course takers. Three of them were 
about the author, 3 of them were about the stories read, and 15 of them were students’ connection 
between the stories read and the visual materials with which they involved. Hence, although this 
activity produced a low number of out-put by the course takers, it is significant that the majority of 
the students preferred pictorial self expression as a mode of inquiry in the cyberspace. 

3.1.3. Polls 

A total of 503 votes were casted to answer 22 polls questions initiated by the instructor. The 
average vote count per question was 22%. Students were mostly interested in answering questions 
related to their personal opinions such as “X helped me learn. . .” (59 votes), “Rate the literal value of 
the following sentence...” (48 votes) and “What does X mean in the sentence written by the author 
Y” (48 votes). The lowest votes were received in questions which sought to find answers to the 
course takers’ artistic and individual expression in a way to connect the literary piece and other forms 
of arts or thought. For instance, the question which sought to find students’ answers to the stage type 
that was most appropriate to perform the play Macbeth received only 3 votes, followed by the literary 
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character’s name who the course taker finds likeable (5 votes). As these results suggest, the course 
takers were not really interested in or not used to imagining and personally reflecting on the text from 
an aesthetic stand point. This interpretation sounds more logical since the literature teaching method 
to which these students was exposed was traditional in a way that they were asked to read and 
respond to the theme based questions asked by the instructor. 

3.1.4 File folders 

Out of 132 students who participated in this study, 102 of them created a file folder for 
themselves. Eighty-two of these students uploaded and saved their course related materials into their 
file folders. Although not all of the participants used file folders, 77% of these students used the 
filing capability of the Internet group. 

It is interesting that the majority of the course takers deleted their reflection papers or 
homework assignments following the end of the semester. This is interesting because it signals that 
the course takers did not want their ideas to appear in the cyberspace after the end of the course work. 
This finding makes more sense when the above mentioned reluctance of these students in expressing 
themselves in words is considered. In short, it is obvious that the majority of the students are 
reluctant to share their opinions in the cyberspace in a way to leave traces of their work for the 
inspection of others. 
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Figure 1. Messages section 
3.1.5. Calendar 

Results suggest that none of the students used the calendar. 

4. DISCUSSION AND CONCLUSION 

Although participating in the Internet group was a voluntary activity, most of the students 
joined the process. Thus, it can be said that the students were interested in carrying their learning of 
literature into the cyberspace. The main concern in this application was not to reproduce the teaching 
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and learning habits that are found in traditional methods in an online learning environment. Rather, 
the application sought ways to leave students on their own with little guidance coming from the 
instructor. Hence, the results of the analysis of the Internet group suggest that the Internet group was 
mainly used by the course takers for interaction. It is obvious that very little collaboration or real 
interaction took place amongst the course takers towards creating meaning together. This can be 
explained either as the students were not used to working in this new medium or traditional 
educational habits which do not encourage learners to collaborate affected the nature of their 
interaction within this new medium. 

The students did not make use of the calendar and this should be carefully examined in terms 
of the reasons behind this choice. Noting that the only component which was not used by the students 
was the calendar, it can be said that students either did not need the functions provided by the 
calendar or they simply were not used to working with it. Similarly, photographs and pictures posted 
by these students show that only a small number of photographs was posted. Similarly, the polls 
questions which sought to find answers to students’ aesthetic and imaginative responses received 
very little votes, all suggesting that students are not traditionally encouraged to use their imagination 
and personal reflection while studying literary texts. However, as these results also indicate, the 
majority of the students were interested in learning with this new medium which facilitated 
classroom interaction by extending it to the cyberspace. The results also show that it was perceived 
by the participants that taking the study of literature into the cyberspace had many benefits among 
which being exposed to numerous and detailed input about literature was the leading one. The results 
support the view that using technology in literature learning can have potential in the development of 
learners’ knowledge of literature as well on the knowledge of computers and the Internet 
technologies. Hence, future research should examine the outcomes of literature learning in the 
cyberspace. 

REFERENCES 

Arikan, A. (2005). An evaluation of literature curriculum in H.U. English language teaching department. Hacettepe 
University Journal of Education, 29, 40-49. 

Biesenbach-Lucas, S., & Weasenforth, D. (2001). E-mail and word processing in the ESL classroom: How the medium 
affects the message. Language Learning & Technology, 5(1), 135-165. Retrieved January 7, 2005, from 
http://llt.msu.edu/vol5numl/weasenforth/default.html 

Bilgin, N. (2006). Sosyal bilimlerde kerik analizi: Teknikler ve ornek 5ali§malar. Ankara: Siyasal Kitabevi. 

Buckledee, S. (2002). Language and literature in tertiary education: The case for stylistics. English Teaching Forum, 40(2), 
8-13. 

Goldborough, R. (2005). Running your own online newsgroups. Black Issues in Higher Education, 22(6), 36. 

Koksal, D. (2004). To kill the blackboard? Technology in language teaching and learning. The Turkish Online Journal of 
Educational Technology - TOJET, 3(3), 9. Retrieved March 12, 2007, from http://www.tojet.net/articles/339.htm 
Natsina, A. (2007). Teaching Literature in open and distance learning. Arts and Humanities in Higher Education, 6(2), 131- 
152. 

Partee, M. H. (1996). Using e-mail, web sites and newsgroups to enhance traditional classroom instruction. Technological 
Horizons in Education, 23. Retrieved April 5, 2007, from http://thejournal.com/articles/12459 

GENi§LETiLMi§ OZET 

Ogretmen adaylarmm egitim ya§amimizda gerpekle^mekte olan degi§ikliklere uyum 
saglamalarma ve gereken ogretim degi§ikliklerini yapmalarma duyulan gereksinim gittikgc artmakta 
ve bu gereksinim ozellikle de ogrenci merkezli yeni ogretim uygulamalarmm ogretmen adaylarma 
gosterimini zorunlu kilmaktadir. Bu gereksinmelerden biri de egitim ve ogretimin her alan ve 
seviyesinde teknolojik geli§melerin partial an olan uygulamalarm ozellikle ogrenci merkezli olarak 
kullamlmasidir. Bu araplardan biri olan intemetin ogretmen adaylari tarafindan etkili bir §ekilde 
kullanmalarim gerpekle§tirmek igin de intemetin ileride uygulamalarmi bekledigimiz ogretmen 
adaylarma tamtilmasi ve hatta uygulamalari izlemelerine olanak saglanarak i§lem hakkmdaki 
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gbru§lerinin almmasi da gerekmektedir. Internet hemen turn diizey ve derslerde kullanilabilmekte ve 
ogrenci merkezli ogretime ciddi katkdan olabilmektedir 

Yabanci dilin edebiyatiyla ilgilenen ogrencilerin hedef dile ait kullammlan ve o dille ilgili 
kultiirel ogelerini de ogrendikleri kabul edilmektedir. Y abanci dildeki edebiyatm Ingilizceyi yabanci 
dil olarak ogrenmekte olan ogrencilere aktanminin en uygun yontemlerini bulup uygulamaya gali§an 
ogretmen ve egitimciler edebiyat ogretimini gcrgck ic^ti rcbi lcccklcri bir 90k etkinlik omegi ve 
modeller iiretmi§lerdir. Her ne kadar edebiyat ogretimi yiiz yiize ve simf i9i ortamlarmda 
gcrgekle^tiri lmi§ olsa da teknolojinin geli§im ve degi§imi ozellikle yiiksek ogretim diizey inde 
gcrgck le^ti ri icn edebiyat gali^maiannda biiyuk degi§ikliklere neden olmu§tur. 

Son yillarda internet hedef dilin ve kulturiin aktarimmda kullamlmasi gereken bir ara9 olarak 
kabul edilmi§tir. Buna kar§m, sanal ortamda gcrgckic^tirilcn edebiyat ogretiminin uygulama ve 
ogrenci ba§arisma etkisi hakkmdaki ara§tirmalar halen smirli sayidadir. Bu gaii^mada, intemetin bize 
sunmu§ oldugu sayisiz uygulamalardan biri olan internet gruplarimn Amerikan ve ingiliz 
edebiyatlarinm ogreniminde kullamlmasi ele almmaktadir. £ali§ma, geleneksel yiiz yiize edebiyat 
ogretimine ek olarak kullamlmi§ bulunan bir internet grubunun i9eriginin konusal olarak 
incelenmesine dayanmaktadir. 

£ali§mada aglararasi teknolojinin bir par9asi olan haber gruplarimn ingiliz ve Amerikan 
edebiyatlarinm ogretiminde kullamlmasi konusal bir inceleme §eklinde irdelenmi§tir. £ali§mada 
konusal inceleme yontemi haber grubunun tiim ogrenci girdilerinin incelenmesi yoluyla yapilmi§tir. 
£ali§mamn bulgulan haber grubundaki ileti§imin formal diizeyde ve tek yonlii kaldigi ve birlikte 
anlam iiretilebilecek bir kar§ilikli ileti§imin pek uygulanmadigim gostermektedir. £ali§mamn 
sonu9larma gore, ogrencilerin geleneksel edebiyat derslerine ek olarak karma ogrenme ortamlarma 
katilmaya istekli oldugunu gostermektedir 9iinkii ogrencilerin haber grubuna katilimi tamamen istege 
bagli ve ders ge9me notu almmayacak §ekildedir. 

(J'aii^mada kullamlmi§ bulunan konusal incelemede once ogrenciler tarafmdan serbest bir 
§ekilde kullamlmi§ bulunan internet grubunu olu§turan par9alarm 9oklu bir §ekilde okunmasmi ve 
her bir papaya eklenmi§ bulunan ogrenci yah^masimn niceliksel ve niteliksel olarak 
incelenmesinden olu§maktadir. Katihmcilar ingiliz Dili ve Egitimi Anabilim dalinda ogrenim 
goimekte olan ve ingiliz Edebiyatma Giri§ II dersine ait internet grubunu kullanmi§ bulunan 132 
ingiliz Dili Egitimi 2 . simf ogrencisinden olu§maktadir. internet grubu tamamen simf 9ali§masi 
di§mda tutulmu§ ve notla degerlendirme yapilmami§tir. Dolayisiyla, ders programmm bir par9asi 
olmaktan 90k ona ek olarak kurulmu§ bulunan serbest ve goniillu 9ah§mayi temel alan bir 
uygulamadir. 

incelemelerden elde edilen sonu9lara gore ogrenciler internet grubunu daha 90k mesajla§mak 
amaciyla kullanmi§lardir. Ancak ogrenciler daha 90k ogretim elemam tarafmdan sorulan sorulara 
yamt vermeyi bir birleriyle serbest9e frkir ah§veri§inde bulunmaya tercih etmi§lerdir. Gruba 
postalanan 213 mesajm 8 haftalik bir uygulama ve 132 olan ogrenci sayisi a9ismdan bakildigmda 
yeterli olmadigi goriilmekte ama mesajla§manm hemen tiimiinun dersin konu kapsammda oldugu 
anla§ilmaktadir. 

Ogrenci mesajla§malarmm incelemesi grupta ger9ek bir dii§unce degi§iminin oldugunu iddia 
etmenin zor oldugunu gostermektedir ki bu da ogrencilerin du§iince ah§ veri§iyle ortak dii§unceler 
meydana getirmede eksik kaldigim gostermektedir. Ogrencilerin birbirlerine yamt olarak verdikleri 
mesaj sayisi yalmzca 26 ’dir ki bu da toplam mesajlarm %12’sine kar§ihk gelmektedir. 

Ogrenciler grubu yalmzca mesajla§mak i9in kullanmami§lardir. Ogrenciler tarafmdan gruba 
eklenen 21 gorsel ara9 vardir ki bunlarm 3 tanesi yazarlar hakkmda, 3 tanesi okunmu§ bulunan 
oykiilerle ilgili ve 15 tanesi de ogrencilere okuduklari eserleri ammsatan gorsel ara9lardan 
olu§maktadir. Dolayisiyla, ogrencilerin gorsel ara9lan yaratici bir §ekilde yani okunan edebi eserin 
onlarda yarattigi duygu ve du§uncelerin gorsel ara9larla yansitilmasi §eklinde kullandiklan 
goriilmektedir. Gruba eklenmi§ bulunan gorsel ara9 sayisimn az olmasma ragmen ogrencilerin 
Internet temelli bir grupta edebiyat eserlerinin onlarda yarattiklari dii^uncc ve duygulari gorsel 
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araglar yoluyla agiga vurmalari yeni bir ogrenme deneyimi olarak kabul edilmektedir ki boyle bir 
deneyime geleneksel edebiyat ogretimi ortammda pek rastlanmamaktadir. 

internet grubunun anketler kismmda bulunan toplam 22 anket sorusuna ogrenciler tarafmdan 
503 oy atilmi§tir ki bu da soru ba§ma 22 oy demektir. Katilimm en yogun oldugu anketler 
ogrencilerin edebiyat ogrenme deneyimlerinde yer eden smif igi uygulamalar hakkmdaki gbru§lerini 
toplayan sorular olmu§tur. Ornegin, Literary criticism helped me ba§likli soru 59, ciimlenin edebi 
degerini olgen sorusu 48 ve “Yazarm §u ciimlesinden anladiklarim” ba§lrkli soru da yine 48 ogrenci 
tarafmdan oylanmi§tir ki bu sayilar internet grubunun en gok izlenilen ve kullanilan kismimn 
anketler kismi oldugunu gostermektedir. 

internet grubunu kullanan toplam 132 ogrenciden 102 tanesi kendilerine ait hirer dosya 
agmi§lar ancak bunlardan yalmzca 82’si gah§malarim buraya koymu§tur. Sonug olarak, internet 
grubuna katdmak bireysel ve gonulliiluk esasli bir gali§ma olmasma ragmen ogrencilerin bir gogunun 
katildigi dikkate alindiginda, ogrencilerin edebiyat ogrenimine sanal ortamda devam etme 
du§iincesinin olumlu kar§ilamldigi goriilmektedir. Bu uygulamamn sonuglan da, edebiyat 
ogretiminde internet gruplarimn kullammmm geleneksel ogretim ortamlarma eklemlenebilecegini ve 
bu potansiyelin ogrencilerin edebiyat ogrenimlerinde olumlu katkilari olabilecegini gostermi§tir. 




